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Soon after the Religious Practices Committee sent out the date
application, parents received the following letter from me:

"Dear FParents,

Ag you begin the process of preparing yourself and your families for
the Bar or Bat Mitzvah in (yearg, I wish to share three very dramatic
experiences with you. These inecidents which I write of have greatly
influenced my conception of the Bar/Bat Mitzvah as both a family erisis
and an opportunity for family enriechment.

For some unknown reason, it was my marzel as an assistant Rebbi my

first year to handle the servires for the two most drematir and unususal
Bar Mitzvahs thet year. The first involved s boy who sudden’y stonped
in the middle of his Torah reasding and all but feinted. A brief glance
at where his parents were sitting gave me the nlue - their bodies very
obviously angled in opposite dirertions. The view the Ber Mitrvah boy
had of them was overwhelming. When I quirkly rose to shorten the sgony
by moving into the Rabbi's blessing, I began by mentioning the need we
all have at times of stopping to rateh our bresth to esteh up with
ourselves. Barely had I bepun these words, when sure enough, the young
boy got up again and finished, faultlessly, his part of the servire.

The second most unusual Bar Mitzvah involved a family where the mother
had remerried following the death of her first husband. Here the boy
burst into tears during his part of the serviee. The mother snd other
members of her family weore fast to join in and what was a Bar Mitrvah
took on the air of a belated funeral for the first husband.

Vhy do I choose to share these obviously unique experiences with you?
In extreme, they point to a way of looking at the Bar Mitszvah in a
meaningful family context, rather than in these above examples placing
all the burdens upon the Bar/Bat Mitzvah. The third experience helps
to illustrate the potential richness of seeing the opportunity for
inereased family togetherness.

While still in this ssme position, I met for seversl sessions with a
small group of parents who wanted to explore their own resctions to the
eventual Bar/Bat Mitzvah of their children. The fathers happened to
have all been Bar Mitrvah in traditional synagogues, while the wives
came from either reform or unaffiliated homes. The fathers were insis-
tent that the children berome Bar/Bat Mitsvah, and the mothers were
puzzled by the strength of their husbands' wishes. In trying to help
the group understand why the insistencre on Bar/Bat Mitrvsh, I asked

one of the men to try to reecsll what the experienre was like. After
some bitter words sbout the 0ld man who prepared him for that specia’
day, with shouting and a ruler arross the knurkles, the man had both
tears in his eyes and a smile on his face. "You know," he said,

"that was my day and I was proud to be up there in front of my family,
and remembering their proud smiles still fills me with happiness,"
Fortunately, both his wife and later his child were able to understand
why he so much wanted a Bar Mitzveh for his son.
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I hear from too meny of our children that they =re not really inter-
ested in being Bar or Bat Mitzvah, but are here only berause their
psrents are foreing them. I listen with the realization thet such
protests are stylish and yet we have been working toward making the
preparation more personally meaningful to your children. I ligten with
the realization that sush protests are stylish and yet know that of
some families it is true with parents like the man above unsble to
articulate the reasons why. I listen with the realization that sueh
protests are stylish and yet know some are true and the parents don't
really care, and that hurts, for it puts all the burden on the child
and the school,"

Following the receipt of this letter, the parents are then in-
vited to two parents' meetings which.are described by the following
announcements brochure:

Preparing Yourself For Your Child's Bar/Bat Mitysvah

- a8 series of programs for parents whose son/daughter
will observe Bar/Bat Mitsvah during the year

Program I - BAR/BAT MITZVAH AS A CREATIVE RESPONSE TO A
FAMILY CRISIS _.. AND A CRISIS OQF ITS OWN

The psyehology behind this 1ife ryrle event
snd_celebration - presented by Rabbi Ninrolas
L., Behrmann

AND

A discussion of how to survive the erisis of
planning and living through your son's or
daughter's Bgr/Bat Mjtzvah-by parents who
have survived.

Frogrem II . "THE DATE ITSELF" AND SIXTH GRADE.GIMEL
HEBREW OPEN HOQUSE

7-8:00 P.M. School Open House, meetings with
the Sixth Grade religious school
teachers and the Gimel Hebrew
teachers.

8-9:00 P.M. Parent meeting with the Rabbi and
the Religious Practices Committee,
at which time dates will be assigned.
Procedures and regulstions will also
be presented and discussed.

Immediately after this date assignment meeting, the following

letter is sent out as a means of keeping rontaect with parents:
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Dear

I have been informed by the Religious Practices Committee

that — » 19, has been assigned to you
for the Bar/Bat Mitzvah of ___ . According

to the Jewish Calendar, the Torsh portion for that Ssbbath

is . This Torsh portion is taken
from the book of » Chapter

Verse ______ to Chapter _______ Verse _ .

The above informstion is given to you because I wish to
meet with you and between now and the
end of this school year. During this meeting, whiech I
suggest will involve about a half hour, I would like to
briefly discuss the Torah portion with you, review

's progress in our school, and his/her
Hebrew reading skills, and generally to have a chanece to

get to know you and on a more personal
basis.

Please call the School Office to make an appointment with
me. I would like to schedule such an appointment with
you prior to the end of April.

Sincerely,

Nicolas L, Behrmann, Rebbi

P. 8. It would be nice if you would take the time to look
over the portion in English before our meeting.

The sixth grade religious school students are given the dstes

and portions for each of their students and the form which follows.

The curriculum for the sixth grade involves the study of the Jewish

1ife ryele in whiech the major unit consists of the study of Bar/Bat

Mijtzvah,

rlasses.

The Torah is also part of the currisulum studied by the

The student's reading of the portion for his/her date is an

individualized pro ject.



PRE.BAR/BAT MITZVAH PROGRAM FOR SMALLER CONGREGATIONS

Although elements of the program for larger congregations are
readily adeptable within a smaller congregation, Rabbis of these
latter congregations are usually much more intimately involved with
the Bar/Bat Mitrvah training process. The sensitivity to family
process suggested can be applied with even more effectiveness with
the less formal, smaller synagogue setting.

Rabbis working with smaller econgregations are able to individu-
alize the Bar/Bat Mitsvah to the family needs and abilities of the
Bar/Bat Mitrvah candidate. What follows is a des~rintion of a family
approach to Bar/Bat Mitrveh as developed for = rongregation of 125
families where I serve as both Rabbi and Bsr/Bat Mitsvah tutor.

1. Meeting With Parents - Latter

Deagr

Bar and Bat Mitzvah is an important event in Jewish family life.
The relebration of the roming of age is a gathering of family
and friends to witness and appreciate the achievements of the
Bar or Bgt Mitsvah.

The Bar and Bat Mitsvah candidates for 1979 and 1980 are in our
Temple-synagOgue School, and a few have already begun to meet
with me for their tutoring.

1 wish to meet with you and the other parents of the 1979-1980
Bar/Bat Mitrveh candidates to review with you the requirements
for Bar/Bat Mitrvah, the program of study for it, and to share
with you my expectations of you the parents.

On Tuesdey, November 21st, at 8:00 P.M., we will meet together
to discuss the religious and psychologieal barkground for Bar/
Bat Mitzvah and talk about a family-oriented Bar and Bat Mitsvah

orogram thet I am planning and expeect your partiecipation in
during the moming months.

Sincerely,

2. A Femily Hovdalgh Seryice - Many rongregationsl families ~hoose

to rcelebrate the Bar/Bat Mitsvah during the traditional reading

of the Torah Shebbat afternoon, ending the festivities with
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Havdalah. Among other reasons, this arrangement lessens the burden on
out-of-town guests. The following letter was sent to those families
sontempleting such an arrangement:

Dear

I would like to invite you to join me and a few of our Temple
families for = Havdalah Service at 6:30 P.M., on Saturday,
Mareh 2lith, 1979. We should be finished by 7:00 P.M. This
will allow you to experience a Havdalah Service, and I wila
explain it as we do it, thus giving you some more information
regerding the setting for Bar/Bat Mitsvsh,

Please let me know by Mareh 20th if you ean join me.

Sincerely,
3. Pre-Ben/Bst Mitoysh Family Dinners

To farilitate femily involvement and attendanre at Shabbat servinres,
a series of potlurk suppers were established. They s7s0 provided an
informal setting for parents to rhat, and for the Rabbi to speak with
the femilies. For some femilies this was their first "Shabbat dinner"
with candles, wine and challsh, and for those living st a distanece from
the congregation, a rare being with other Jewish families.

The format for the evening was the following: There was a "roecktail"
time for parents at 6:00 P.M., with dinner scheduled to begin soon
afterward. Candle Lighting, Kiddush, and the Motrei were done before
the meal. Once the table was cleared, the program got under way at
about 6:45 P.M. - for about an hour the Rabbi and the families explored
topiecs relating to the Bar/Bat Mitzvsh.

The themes for the three onne:ﬁ-month Shabbat dinner sessions were:
The Shabbat; the Bar/Bat Mitrvah and Torah Servire; the Jewish Worshin
Servire. The development of these themes was rarried out through =

variety of experiential methods. These methods involved the whole

family. An exsmple:
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THE SHABBAT THEME FOR A FAMILY EDUCATIONAL EXPERIENCE

Ag an introduetion to Shabbast and its theme of nsreation, a word
game was played. Each family was given a pencil and a sheet of paper,
and the group was given these instructions: "When I say go, as a
family working together, write down all the words you ean think of that
relate to the theme of the srestion of the universe! - Gol" After five
minutes this is stopped and one by one families read off their lists.
If more than one family has the seme words, no eredit is given. For
each word no one else has one noint is given. (Vhere only two of the
five families have the same word, one half point may be allowed.) By
the end of the gesme many sssor~iations with and ronecepts of Shsebbat and
rreation have been mentioned by the fsmilies themselves.

This geme was followed up by a slide show whirh rontrasted the
six days of work with Shabbat and introdured the theme of the Shabbst
bride. The Rabbi and families then read s responsive reading whish was
the juxtaposition of the seven days of creation with the seven tradi-
tional wedding blessings.

Following these experiences, the families joined the Rabbi and

the congregation for the Shabbat evening service.



CHAPTER FIVE

MAKING JEWISH FAMILIES "POSSIBLE" . BEGINNINGS

The direetion of this book is towsrd making Jewish femily life
"possible". The assumption is that the synagogue must remove itself
from those forces in our society that make family life "impossible".

It is not only marital separation and divorcece that thresten the family
but, ironically, also those institutions which "do" for the family.

There is a growing recognition and awareness of the need to re-
invest the family with responsibility for its own welfare, to develop
within the family the ability to take care of its own. Sunrh is the
program of the family systems approarh whirh recognizes that oroblems
develop when the family disowns its responsibility by placring burdens
on one or more of its members. These inappropriate burdens become
symptoms that ~all for outside intervention, such as police, physiecian,
scrhool guidan~e counselor, therapist, or mentsl institution.

Family approaches came out of the frustration that arose when
the so-called ldentified Patient was cured, but who fell bask into the
problem patterns back in the family settings. Work then began on
changing the family communications system rather than the specifie
individusl. 7

If we look at our synagogues from this perspective, we can begin
to see how we treat our children as the identified patients : they are
the ones with the Jewish identity problems! Further, we remove these
children from their home settings to treat this Jewish identity problem,
and then return them to their families!

The ~omplaint thet there is little, if any, carryover from the
religious school elass to the home is quite common among Rabbis, Jewish

edurators, religious school tesrhers, and even some parents. It would
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not be misguided to express this romplaint in the following manner:

"We do well with the Jewish identity problems of our youngsters in our
settings, but when they get bark home, they revert bark to old behavior
patterns."

There is much that nan be done and is being done to humanire
religious school eduration. Textbooks and curriculum materials are
far more attracstive than ever before, and more readily available.
Religious school teachers are becoming more sophistieated through train-
ing and temscher resource material. But all these important efforts do
not even begin to respond to the problem of Jewish identity - self-
acceptance of ourselves as Jews.

I spent six years as a Jewish religious sechool educator. This
experience taught me a great desl sbout the need for a family-oriented
approach to Jewish education and life. The ﬁrocess of reorganizing a
srhool, restruecturing its esurrieulum snd revising the methodologiral
approaches brought me into rontas~t with a variety of students and
parents.

There were those rhildren who were the trouble mskers ; the
behavior problems. Very often these were the ones from whom I learned
about the shortsomings of our murriculum and struecture. The misbe-
havior was symptomatie of edusational problems. Also very often these
students came to our school progrsm with real emotional needs. With
them real efforts were made to humanize their classes to provide for
some of these needs. At times parents would take our solutions into
the publie school settings!

There were also the vast majority of the students whose enthusi-
asms for religious school were at best lukewarm or counter-productive.

These were those who were doing time for their parents (or grand-
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parents). There was also a group of well-meaning, devoted students
and their parents who felt alone in their positive Jewish feelings.

Out of realization that much of the disenchantment was caused
by lack of parentel and family involvement, & series of family-oriented
programs was launched inecluding the pre-Bar/Bat Mitzvah program pre-
viously deseribed. The first family-oriented program was a revitali-
zation of the Family Sabbath Serviee, then we moved onto more "edursa-
tional areas".

THE FAMILY FRIDAY NIGHT SERVICE

Here again we come to an interesting intersenrtion of misdirented
thinking. One of the gosls of religious school education should be
training students to take Jewish worship and the Sanntuary seriously.

A quite effective way to do this is to have the students prepare and
teke part in the worship services. Often there is concern about whether
such efforts will tske away from curriculum teaching. On the sontrary,
such eff'orts pay off in the long run.

Esch month during the sehool year there is a family-oriented
Fridey night service, usually ronducted in part by one of the grades
in the religious and Hebrew schools.

Beginning with a servise during whiech the kindergsrten, first,
and second grades vpartiripate through songs, earh prade leve! student
learns that he or she is responsible for being part of » rongregstional
servire. These servires are usually well attended by the parents snd
oft times even the grandparents.

Beyond encouraging Sabbath Eve Service attendance as families,
these servires allow special contact between the educationsl dirertor
and the students, and esperially between the Rabbi of the congregation

and the students. The edusstional direector works with the teachers and
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the musie teacher and the students to rehearse for the serviere. The
congregational Rabbi has the opportunity to address himself to the
students and their vsesrents.

Inasmuch as many of our families have more than one student-
child, the femilies are encouraged thus, to attend more than one
Fridey night service. Through his or her partiecipation in up to seven
of these servires before the Bar/Bat Mitsvah, the individual student
romes to see his or her partirination in the rongregstional servime at
the Bar/Bat Mitsveh as more of a matter of nrourse than ss an isolated
event. |

Through surh motivation ss their ~hildren partiripating in these
servires, families begin to pattern themselves ~oming to servires, so
that their r~hildren would be able to fulfill the established service
requirement the Temple sets for sixth, seventh, and eighth graders
prior to Bar/Bat Mitsvah.

There is, in these services, the ~lear message that the synasgogue
is econcerned with its students and members in the family econtext.

One innovation in suech family Sebbath servises whish proved quite
productive in a small-town nongregation was having the students in the
elementary grades invite their publie sshool tesshers to our Tesnher
Appreciation Sabbath. These students sre often the only Jewish nhildren
in their nrlasses, or at best among the few, so thst heving their
tearhers present berasme a matter of res! pride. The tesrheras were
asked to stand as their nsmes were resd and remain standing durine a
prayer on their behslf. The sermon for that evening dea’t with our

Jewish respert for tear~hers and education.
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STUDENTS BRING YOUR PARENTS TO RELIGIQUS SCHOOL DAY

This program involved having the students create invitations to
send home to their parents inviting them to eome to the religious
sechool. The title was echosen to grab the parents with a bit of old-
fashioned Jewish entirement! The student involvement in eresting the
invitations, generated excitement end antisivastion several weeks shead
of time. The recuisite announcements were put in the Temple Bulletin.

The program for the day ineluded parents meeting in the nrlass-
rooms with the tearhers while the students gathered for an assembly-
servire. After an hour, students went to the ~'asses and parents
spent the next hour with the Dirertor of Religious Edurstion in the
San~rtuary. Both the students and the parents saw a slide show on =
Jewish theme, to give them something they rould disruss at home. The
parent session with other psrents and the Heligious Sehool Eduesator
allowed for questions and answers about all aspects of the sechool
program. This opportunity alerted the Edurstor and the school rom-
mittees to some potential problems, and parents felt the recentivity

and interest in them.

SOME EXAMPLES OF PARENT INVOLVEMENT

1. Seventh grade parents invited to attend a speria) program on Soviet
Jewry, part of the seventh grade surrisrulum and he'd during
Religious Sehool. The program featured s recently arrived family
from Soviet Russisa. |

2. The Saturday morning following X, 1, 2 Family Friday Night Servire,
families of these grades were invited to a brief morning servinre,
ate lunch together, and a brief Havdalah Servise was sonducted. The

program was a romplete Shabbat experience in ministure.
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3. Eighth grade parents were invited to sponsor and participate in a
brunch with their ehildren during the regular session of Religious
School. The program was a "force choice" exerrise dealing with
Jewish survival. Divided intc mixed grouvs of adults and echildren,
the participants worked on survival solutions generating arguments
and much execitement. All agreed it was a worthwhile experience.

L. A fourth grade family Shabbat experience dealing with the life
ecyele, a Friday night service spart from the congregstion servine
on the theme of the Shabbat bride and Israe!, the groom, snd a
Shabbat morning service desling with birth through Confirmation.
The Shabbat morning serviee in~luded family antivities. Parents
were asked to talk with their ~hildren sbout how they got their
names. This was one of the most fruitful psrts of the morning, os
parents told the related fsﬁily stories!

5. A fifth grade family potlueck supper prior to their rartiripating
in a Friday night service.

These are but some of the many one-shot tyres of programsg which
can be initiated toward parent-family involvement in religious eduration.
Some programs are to share an experience, while others were designed to
create an opportunity for parent-child communisstions.

Even these one-shot programs can become an educational eurrisulum
if they become part of the calendar year. ZEstablished as sechool year
events over the course of time they form the beginnings of » Jewish
family life ecurrisulum for femilies.

Eventually, a ro=-rurrisular set of femily experiennes is rreated
that becomes part of the religious eduration of the students and their
families. This development then loecks in syne with the establisghed

pre-Bar/Bat Mitzvah program and also the Shabbst Evening Family Servinres.
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The programs mentioned were developed as beginnings of what
would become a total erongregational program of family involvement be-
tween the start of religious school and Bar/Bat Mitsvah-Confirmation.
These programs were seen as building bloecks in a wide-seale systematie
approach toward re-establishing the synagogue as a vital, vositive
resource and experience of family life.

By developing = sequentisl, but relatively simple and non-
demanding, set of parental-family programs, supvort and involvement
will over a time be generated, and parents will rome to see the validity
of their own family partiripation,

Surh a program rould also be seen as a preliminary stev toward
on;going femily edurational efforts. Given the growing romplexities
of single-parent households, two-working-parent households and/or
ad justments in work schedules, it may be wise to begin efforts toward
flexible offerings that nould involve families meeting together outside
eclassrooms. Algo, where trained teachers are not availsble, family
educational packages and programs may offer some resl possibilities.

How would such a family-oriented educational approasch work?

What follows is an example of what might be a model of the future in
terms of such a family educetional ecourse of study. Vhile it ecovers
only a four-week time span, it has potential for expansion. Agsin,
what is presented is but a beginning, so that the example does not seem
overwhelming or imprartiral to the reader given his/her rongregertional
situation.

A family orientetion vrogram was devised for a small nongrege;
tional sixth grade rlass of seven boys. The parents had been brought
in at the end of the previous year berause of disecipline problems., We

decided to try a more positive family approach to begin the new sehool
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year. A letter was sent to the seven sets of parents inviting them

to participate in a family program to be held the last hour of Religious
School for the first four sessions. PFarents were told that they would
be sctive participants and would find out more on the first day of
Religious School when they met with the Rabbi for ecoffee an hour before
the program with their sons. .

While only four of the seven sets of parents were there the
first session, for the next three at least one narent per student par-
tiripated. At the first session one father grumbled about being there,
but by the third was a ronvert to the program!

During the initisl parent session there was disrussion about the
negative experiences of the nast; were they really there to disripline?
The parent who was not happy about being there expressed his negativity
- he had paid his dues as a child, so why should he be here now? The
other parents themselves jumped on him and exvressed their interest in
being here. The Rabbi responded that it was preferred to have his
negativity here than at home, 1in the elassroom personified by the
father than aeted out by the sonl!

In the very least these seven families showed support by having
at least one parent each partiecipate in the program, investing some of
their time even as they asked their sons to invest muerh of their free
time! Beyond this the tearher and the Rabbi were sble to observe the
family units at work and gein insight into earh of the students.

During the orientation session for parents, the format for the
femily program was outlined, as well as the overall course of study for
their sons' nlass. As part of the soeial ethims study, the teacher
was going to assign a television show. The students would agree to

wateh a show - it turned cut to be s situation romedy - and they would
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talk about it. This assignment wes intended to spark the interest of
the students, and it wss felt parents should know why the asssignment
was given. |

Ag the family session began, earh family unit was given a piere
of newsprint and rrayons. They were instrunted to draw first a large
Mogen David, the Jewish star. Using this as the basie framework, earh
family was to ncreste a symbol for their family ineluding all family
members, hubbies, ete. They were told that these would then be hung
in their eclassroom to make the room theirs.

Because not all parents were there this first time, the assign-
ment was given to finish these family shields at home. The students
were then asked to tell the parents about the first session of their
elass with their new teacher. The bell rang and eclass ended for the
first day.

As the parent;student session began the second week, all seven
boys had at least one parent present. Earh student was asked to plane
his family symbol on the wall. He was then to introdure his parent(s)
and explain the various parts of his family symbol. By the time the
seventh rlass member was done, everybody had a murh fuller understending
of who they were as a rlass-rommunity.

The parents were then asked to earh speak about the importance
of his/her son's Jewish education. The sons were then asked to talk
about how their time in Religious Srhool could be made more interesting.
The students decided that they wented to huddle by themselves to decide
what they could do to police their own behavior. The parents, meanwhile,
began to argue about motivation (sugsr coating) is real learning.

The Rabbi and teacher were able to learn first-hand about the

rlass and its families. Three of the femilies were mixed marrisges,
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and in at least two families the father was hardly sround, while in a
third he, the father, did not spend much time with the ~lass member
who was the youngest of three sons - the other sons being at least six
years older. In a fourth family there was a ste-father involved. It
was important to see the dynamirs at work to grasp s dirertion with
the ~lass.

The third session of parents and sons was devoted to a fornred
rhoice exerrise presented here. As are many suerh exerrises, it is a
variation on a variation:?

In antieipation of the upcoming destructive nurlear holoersust,
the Israeli Government had built a spesial fellout shelter. There are
only eight places within that shelter. The Ministry of Survivel has

narrowed the list of people to 13. Vhieh of the 13 would you pick to
meke up the 8 who will be saved?

%, 5l -year-old Rabbi

2. L5-year-old Male Business Exerutive who is a member of
s feform congregstion.

3 60-year-old Male Doetor who donates $1000 snnually to

the r~ombined Jewish appeal.

b. —__ 38-year-old Female Hebrew S~hool Tearher who has always
dreamed of going to Israel,

5. 13-year-old Boy who has just had a Bar Mitzvah.

6. Mother of the Bar Mitzvah, whose last two years were
spent preparing the Bar Mitzvah of her only son.

7¢ — Mr, Rowe, 47, who attends serviees regularly, but has
~hanged his name from Rosenberg for business purposes.

8. 2l-year-old Female College Student who has been involved

in wradieal politiecal activities.

9¢ — —_ 35-year-old Yoman, devoted to both family and temple
and is president of the Temple Sisterhood.

10. _____ 19-year-old Isrseli Sabra, currently serving in the
sraeli army.
11, 35-year-old Male who recently left s surcessful sereer

to become a part of a Hasidie ~communi ty-submerged
in ritual and tradition and love.
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12, ___ Germen-Ameriecan Male in his late LO's, active politieal
expert and advisor to Government officisls.

13. ___ Male Athlete, 22, world-wide admirstion for his
athletir skills and prowess.

Two groups were formed mixing parents and students together.
Es~h person answered the ocuestion by rhoosing eight of the thirteen.
Then each group rearhed its own ronsensus. Finslly, the results of ea~h
group was rompared to the other, and the ~ommon ~rhoires were put on the
blarkboard, while the others were subjert to diseussion and negotisted.

The exerrise was intended to allow ea~h student and earh parent
the validity of his or her own opinion - there was no right or wrong,
answer. The results are different earh time, but all the adults were
startled when the sons expressed the desire to leave out the young male
athlete in favor of the mother of the Bar Mitzvah whose only aceomplish:
ment was the Bar Mitzvah of her son! This desire was expressed toward
the end of the session and did indicate some real thought by the students
whose identities as young male athletes were at stake!

The sense of work well done pervaded the room as the rlasstime
ended, Allowing for each person the group of parents and sons had
arhieved the goal together of doing the task. Everyone felt that he
had learned something.

The fourth session for the parent-son program was devoted to a
slide show of a trip to Isrmel. This experienre was tied into the
serond part of the rlass rurriculum - s study of modern Israel. Those
seeing the show were asked to imagine that they were on the trip them-
selves, visiting lsrael as a group. The students in their work with
their teacher were planning just sueh a trip.

This four-week parent involvement program scecomplished a great

desal and set the stage for a very positive school year. It is but an
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life. After our development of family systems thinking, family ecen-
tered Jewish education, ineluding Bar/Bat Mitzvah, we will now turn to
the broader guestions about Jewish family life and the synagogue.

Within that context these newer developments need to be addressed.



.CHAPTER SEVEN

THE DEVELOPMENT OF A PARA._PROFESSIONAL.PARARABBINIC PROGRAM

Moses was very busy managing the affairs of his people. His
fa%her-in-law acted the role of management econsultant and suggested
that he establish a means of responding to the needs of the people.
Upon the advice of Yitro, Moses established a series of individuals
who shared responsibility for the maintenance of the people.

The rontemporary Rabbi is as muech a spiritusl mansger of nrongre-
gational affairs as he or she is the traditional "tearher", Today'g
Rgbbi is overburdened by the tasks that he or she needs to do, espe~’
rially if there is any professional sensitivity to the needs of the
peonle.

Certainly one of the tesks of the Rabbi is to follow Yitro's
advice and see to the establishment of a group of individpals who ean
serve as a support system to the Rabbi. 1In larger congregations this
support system is often professional, such as Cantor, EZducator, Adminis-
trator. Within smaller congregations this support system is usually

made up of volunteers.

Within the context of reinvesting in the Jewish family, both in
smaller and larger congregations, there is a real need to develop a
cadre of group 1ead§rs and family eduecstors who ecan earry out much of
the programming disecussed earlier in these pages. In the very least,
these individuals would work with the Rabbi in developing sueh programs
and, ideally, they would berome the group leaders and family 1life
edurators.

Rabbi Harold Schulweiss, the pioneer of rhaverot and other re-
sponses to the human needs of congregants, has apparently gone through

three stages within his congregation. The chaverot were initial
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responses to the need for more interpersonal contanrt within larger
impersonal congregations. While meeting needs, rhaverot opened up
another level of needs, and a para-professional counseling training
program was established to train congregational members to respond to
deeper levels of human esontact needs.

The third stage at which he and his congregation have arrived
is that of training paraRabbinie individuals whose work would parallel
more eclosely the Rabbis own, rather than being modeled on the more
secular and even therapy model nounselor trainees. Thie third stage
in itself brings about more of what has been suggested, namely, an
integrative proress of humsn relations training and traditional
Jewish metaphor. |

Chaverot started as eompletely a lay-oriented, lay-led ~luster
group process. One of its foremost students, Dr., Bernard Reisman, has
adjusted his thinking and is now writing about the need for s more
professional hand in guiding them. Hisg suggestion is an individual
trained in both Judaie rontent snd group process.

Not only chaverot, but the situational groups and the family
educational process as well, begin to demand a new type of congregetional
volunteer, a volunteer who is both experienced in group process and
somewhat knowledgeable in basie Jewish 1life. This echavter is written
toward a program whiech trains just suesh individuals. .

To properly understand such a program, a brief historieral di:
gression about small groups is necessary. In the late 1940's, a German
Jewish psyrhologist, XKurt Lewin, roneerned himself with small grouns
and ethnir~ identity. At times both ~ombined, and at times these were

treated as sperisl, separste fields.
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Lewin argued that if individuals felt thst ethnier identity
hindered their entrance into the broeder world, a negative self-image
would be established with individuals born into ethnie families. The
reversal, of course, was true also. The message was that one's
ethnicity properly related to could be of e&n asset to an individual,
and, if not, it would present an identity problem to the individual.

In his group dynamies work, Lewin influensed the development
of the use of small groups in attitude changing, studying the impact
of groups on the behavior and attitude of their members. At one
related nonference, group partiripants had an opportunity to join stsff
members in evaluating what was going on within the grouns. This
started a revolution in grour dynsmins, as partiripants began to be
not only partiripants but slso observers of tha group proress.

Ag the role of partirivants expanded, there developed group
workshops devoted to the tesk of learning how small groups funetioned.
Within this human relations training proecess there also developed an
emphasis on the individual learning sbout himself or herself through
participation in these small groups.

Workshops also began to be established to train individusls in
group leadership. There was the realization developed that degrees
and professional training did not necessarily lead to skilled group
leadership. Also_there was a clear shift from a psychologica% therapy
rontext to an educational one. If people_nould learn better_nommuni:
rations skills within the small group proecess, they rould berome better
people. 7

Tearhers, rlergy, and sensitive lay people also berame part of

the population of T-groups, sengitivity treining groups, and encounter
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groups. Many went out to berome group farilitators. Parallel to this
was the realization from other fields of endeavor that at times former
sdirts, alroholirs, or others often did better with groups experiencing
problems with those rhemirals of dependense. Further, there is more

of a trend to develop para-professional fields sush as medierine and law.

In the late 1960's-earlier 1970's, a black psychiatrist by the
name of Frice Cobbs began to practise ethnotherapy in a small group
context. This was an effort to have participants understand how their
own self-images are affected by racism, how blacks and whites suffer
interpersonally and intrapersonally from raecist bigotry. A soworker,
Dr. Judith Klein, moved ethnotherapy into the Jewish sphers.

Jewish ethnotherspy is a produet of both the Kurt Lewin explors -
tive of racisl eulturs! background snd of Prire Cobbs's work. It is
also a response to the need of mesny Jews to desl econstrurtively with
their own Jewish identities.

Kurt Lewin's seminal influenres were algso fe't in the Jewish
rommunity when the Reform Movement published its findines, "Reform Ig
s Verb"., Part of the self-evalustion was written questionnsires, and
a signifirant part wes s series of humsn relations exerrises. These
exerrises or "pemes" were designed to generste datam from the pertiri-
pents sbout their Jewish identities and expertetions of ~ongrepationsl
life.

These exercises or games were then made aveilable to those
Reform congregants who were willing to underge bssie training in their
utilizétion. These laymen were exsmples of how non-professionals could
be used to facilitate group identity diseussions. The exercises and

others are now reedily svailable and listed in the BibTiogranhy.
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For several years I was responsible for the trasining of my
religious school faculty. It was often necessary to trein Jewishly
knowledgeable individusls in methodology and trained tearhers in Jewish
materisls. A large part of the treining was in putting the Jewish
conitent into experienres students ecould understsnd. By ereating sueh
experiences, students eould gein ingight into their own lives, as well
as a8 deeper understanding of the text material,

The tesrhers were also piven an introduntion into group dynemiers,
seeing the rlass as = small group. My experience in workine with
crurrirulum development, tescher trainine, and the appliration of smal?l
group theory to the religious s~hool rlsgssroom hes influenred my own
thinking about trsining laymen for adult group leadership snd family
edurator training.

What is proposed here is s two-year training program desipned
to prepare individuels for group leadership by experienring their own
growth process. It is secuential snd developmental both in experience
and intellectual econtent. Participants are involved in ongoing evalua-
tion by themselves, their fellow group members, asnd those doing the
training.

The first segment of the program, the first year, involves the
trainees in the basier groups and group experience, salong with reading
ossignments in relsted areass. The nature of these readings has to do
with the funetion of the synsgogue snd its possible future.

Phrse One of the first year is a basir enrounter group in whierh
participents experience whet being a proun member is =11 about. There
is an emphesis on dealing with relstively unstrurtured group proress

and on interpersonal rommuniecestions. Bagier ground rules of group



Page 6

membership are taught and learned. (The "Reform Is a Verb" exersise
seguence is usuable here.)

Phase Twe of the first year is an exploration of the erestion
and Garden of Eden stories using experientiasl technioues, imagination,
fantasy, and role playing. This is an experience in the combining of
group process and sperifis content meterisl. Some emsperts of this phase
were present in the nreviocus chapter.

The third phase of the first year is a Life Planning Workshono.
The design and material are intended to provide a strustured exnlore-
tion of partiecipasnts past and present and mssist them in arrepting
responsibility for themselves. It is s deliberate use of dJdewish
metaphor, The mesterial will be published separately.

By the end of the first year sequence, the pertiripants will
experience their own lives in s new light. They will have also gained
appreciation for the use of Jewish tradition in farilitating human
growth. The format of the training meximires the lesrning experience
about humsen nature.

Built into the progrem at one or severa! points should be =
sesgion or two with the participsnts and their spouses. The purvose of
this is two-fold. Firstly, these would be learning experiences in
rouples ecommuniecations. Serondly, as the partiripants experienre murh
growth in themselves, there sre neressary s2djustments in their own
interpersonal relationships. In & way these sessions are safeguards.

It would also be adviseble to rreste family experienres within
this first year time frame for very similar reasons. This program should

avoid the vplague of other nongregational activities whiech ran be done

at great expense to the family!
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has made the reader think sbout the establishment of surh a program
within his or her eongregstional rontext.

Even the most capable, competent, sensitive, and Jewishly know-
ledgeable Rabbi cannot be in all places at all times for all veople.
Knowing this, I have set out to study those areas, master those skills,
and develop those techniques and programs whish would maximize my own
ability to tourh members of my rongregetion.

What is desrribed within these pages is the result of my own
experienre and training with groups, with maritsl and family rounseling
seminars, and organizational development rourses. FRabbis without surh
banrkground will find that people with this typre of training exist
within their ~ommunity, whether the Jewish or the seculsr ~ommunity.

Each rongregation will have its own needs to fulfill with surh
a program, and each Rgbbi his or her own emphssis and ~onrerns. Some
would be fortunate to find within its own ranks professionsls in the
related fields to direst, guide and perhaps even rondust the training
program.

The program could also be done, when appropriate, in conjunstion
with other Jewish congregstions or, when neressary, with some ares
churches. I have had the good fortune of being able to work with »
proup in a loral Methodist ~hurch that I have taken through the first
Year vprogram as outlined above.

Another asvert of suech a training program is the spin-offs
possible for other r~ongregational members. A variety of lemstures snd
informational programs thet are part of the training ororess nouid
8lso be opened to the rongregstion. This would arromplish not only
the sharing of information but also indiesting to the rongregation

the extent and scope of the training process.
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An example of such a program for trainees but open to the publin
is one I orgenized for my loesal Couneil of Churches on "The Sandwiehed
Generation - Raising Children snd Dealing With Aging Parents". Papt
One involved sehool prineipals in & diseussion of "Issues Foning
Children In Schools". Planned Parenthood and the loeal drug treatment
center personnel discussed "Can Sex Edueation Solve Drug Abuse?".

Part Two of the progrem deelt with "Desth, Dying, and Family
Response", a presentation by a minister whose graduate tra;ning wes
in this field. It also involved staff members from the loral Offine
on the Aging talking on "Coping With Changes In the Older Person".

The congregational Rabbi must be an integral part of the think-
ing, planning, and esteblishment of the training program and humsan
growth group progrem. For those Rabbis whose inelinations sre more in a
scholarly direction, suech involvement might be along the lines sug-
gested below, which would be & ségment of the life n~yerle phase of the

training and a distinet unit of study for adult educstion.
"THE JEW AND THE ADULT LIFE CYCLE

The book Pagsages has ealled popular attention to the phenomena
of the adult life eyrle which follows the transition from birth, nhild:
hood, and adolesrenne to berome an "sdult", This erourse is intended
to be a Jewish response by following a partiruler individusl through
the adult 1ife nyrle.

King Solomon, anrrording to Rabbinie tradition, was the suthor of
Song of Songs, Proverbs, and Kohelleth. While modern srholership dis;
nounts the Solomonir authorship, the tradition is a useful hypothesis
for our study. Song of Songs is said to be Solomon's youthful tribute
to love, roverbs the wisdom of middle age, and Kohelleth the bitter

reminisrences of Solomon as an old man.
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Through examination of the Biblieal barkground of Solomon, and
each of the three books attributed to Sclomon, we test out whether
Solomon is an aeceurate model of the assages of the adult life nynle.

The sessions will be during the Sabbath adult educastion series
offered January through April. The first session will be on the Bibli-
cal Solomon, son of David and Bathsheba. The senond session will eon-
centrate on the Song of Songs. The third session will be on Proverbs.
The fourth session will deal with Kohelleth. )

Erch session will also heve some attention paid to the barkground
to the texts as developed through modern s~holsrship."

¥hat has been outlined in these peges has besen a total Jewish
edurational proress that is first family oriented through Bar/Bat
Mitzveh and then adult human growth oriented afterwards. Many religious
schools have teacher training rlasses for its own graduates, and the
adult education eurrisrulum suggested herein also has such a regenersa-
tive aspect.

The totality of the currieculum whish is written sbout in this
book is ambitious but highly practical and pragmatiec. All of the
details cannot be and should not be put forth herein. As Kurt Lewin
is ecredited with saying, there is nothing as practical as a good_idea.

The application of the material snd theories of family education
and adult human growth will be a signifieant step in congregational
renewal and assuring the future of the nongregation as a vibrant
entity. The total program tounshes people where they live and invites
them bark into servires and other "traditional" rongrepstional
funetions.

As is suggested by the title of this book, whet is proposed is
the "reinvesting in the Jewish femily". Such reinvesting requires

effort, time and energy, but will pay the dividends of a fuller
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personal involvement by more and more vongregational)mGMbers. Con-
trery to most sermonies, the congregation is a serviece renter snd must
be. If we respent the san~tity of the individual, earh must be
"servired" where he or she is!

If our message is non-rereptivity, non-svailasbility, indiv;duals
will rontinue to turn to physirians, psychiatrists-psyrhologists,
growth renters, ESP, ~ults, and other people and plases whish do open
themselves to the plight of the human econdition.

If, on the other hand, we open ourselves to the real human needs
of our congregants, we will strengthen their rommitments and our
attractiveness both to other Jews who might presently be uncommitted
or alienated.

Many congregations and national Jewish organizations have devel-
oved fine position papers and program suggestions for desling with the
distinet issues of cults, aging, singles and single parents, family
edunation, and exploring issues of Jewish identity. Vhet is pron03edl
here is but the gathering of 8ll these efforts into a total systematie
rongregational edurational program. By establishing sunrh s program,
nongregations_will rreate an energy sourn~e for its own exeriting future.
Theoretinrally, such =a program would take about five years to reanh a

rertain level of maturity but also would begin to bear fruit aslmost

from day one.



CHAPTER SIX
HUMAN GROWTH GROUPS AND PROGRANMS

A folder in my filing eabinet is getting thicker earh month as
alippings from Jewish congregstional bulletins are p'amed into it. The
folder is 'sbeled, "Life Skills Coping :rocrams". The following are
but some of the offerings:

"Life Crises - A Jewish Persvective"
"Coping With Life"

"Digscovering Your Own Uniqueness"

"Coping With Parenthood"

"Dealing With Aping and Aping Parents"
"Logs - Death and E¥ing,-Life and Living"
"Problems With the Prince and Princess - Our Children"
"Sexuality, Msole and Female"

"Dynamies of Separation and Divorne"

"The Single Parent Family"

"Chemical Devendence - the Family Disease”
"Women and Stress"

"The Courage To Be" - a high school retrest

Many of the offerings listed in eongregational bulletins are one-
shot lectures or single presentations within e series. There are, how-
ever, a growing number of congregations beginning to offer small grouns
in ongoing programs, and several esongregations not only have established
rounseling center programs but es1so are beginning to train their own
lay members to steff these programs.

Of the phenomens whirh bring more snd mors veople to seek these
lertures, workshop exverienre, and n~ounseline, the psyrholopist, Car’
Ropers, writes:

"In our affluent soeciety the individusl's survival needs sre

satisfied. For the first time, he is freed to be~ome aware

of his isolation, sware of his alienation, sware of the fant

that he is, during most of his 'ife, & role interarting with

other roles, s mask meeting other masks....s0o he is seeking,

with great determination and inventiveness, ways of modifying

this existentisl loneliness."

Our understending of the humen life syrle is growing as we begin

to see that there are what are being relled "predintable erises of

adult 1ife". DBarh of these 1ife steges requires s reexploration of
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personal identity, and along with personal identity, relational or
interpersonal identity. From sueh povulsrizetions as Gail Sheehy's
Pagsages, we are beroming more aware that adult 1ife does not mean
living happily ever sfter.

From a variety of sourres we sre 2780 learning a great dea’
sbout how we are affented by stress and ~hange. For examnle, = study
of sirk bay on = Neyy ship indirated a high rorrelation between sinrk=-
ness and ~hanges that hed ormrurred during the previous six months.
The ~henge need not heve been negative.

Just ss we need to exemine our resl responses to families, we
need also examine our conecept of the role of the synagogue in our
lives. Suech examination hss led Rabbi Harold Sehulweiss to write:

"The synagogue nould besome the most important therspeutie

institution imasginable. But that recuires a radieal ehange

in the understsnding of what is in the proper ken of the

synagogue.....f we ran say there are problems that we have

not been attending to, such as existential sloneness, single

parenthood, s tremendous inerease in divorere, the home which

has become a pathogenie institution; and if we r~an rome to

understend that it is the synagogue's funetion to deal with
these new kinds of psyehologisa? problems, then 'oneliness,
and the rest ~an be, oddly enough, =n opnortunity."

In thinking sbout the end of the rentury, Car' Rogers ventures
this view: "...Religion, to the extent that the term is used, will
consist of tentatively held hypotheses whirh are lived out and ror-
rerted in the interpersonal world. Groups, probably musrh smaller than
present day crongrepations, will wrestle with the ethieral and moral and
philosophiral questions whirh are posed by the rapidly ~hanging world."

More and more people are beginning to take part in small group
artivities. Rogers writes: '"The individus)l will forge, with the
support of the group, the stance he will take in the universe - a

stance which he cannot regard as final becsuse more dats will continually

be ecoming in."
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Surh small grouns, "probably mush smaller than present day ron-
pregaetions", have slready been formed within econgregstions. Chaverot
are family elusters, extended families, or simply rollertions of severs’
families who get topether for sorisl, ~ulture! and/or re’igious rere-
monial purposes. Within these rheverot, members begin to take responsi-
bility for their own Jewishness.

Bernard Reismen wrote an execellent study of the esheverot move-
ment, so a discussion of them is not necessary here. Ksbbi Harold
Sshulweiss has summarized the real needs that are met by these chaverot:

"The primary task on the agends of the syna%ogue is the humani-

zation and personslization of the temnle. o overcrome the

interpersonal irrelevance of synsgogue sffilistion is a tesk

prior to believing and rituasl behaving To experience true be-
longing is an imperative prerecuisite for the eultivetion of

religious snd moral sensibilities."”

- Chaverot provide a personal sense of belonging, interpersonsal
contast with a larger somewhat impersonsl rongregationsl ontext. Srhul-
weiss expands on this:

"I see one of the major funertions of the synagogue to be that

of shadrhan - bringing together senarsate, lonely, perties into

rhaverot...romprised of...femilies who have sgreed to meet

together 2t Teasst onece a month to learn together, to relebrate
together, and hopefully to form some surrogate for the eroded
extended femily."

In what follows I opropose that there is another "shaderhan" or
matehmaking funetion of the synagogue, and that is bringing together
individuals whose situations in l1ife are similar. DBeyond the tradi-
tional organization of religious sechool, youth group, sisterhood and
men's club, we need to think sbout singles, single parents, golden
agers, young divoreced individusals, widows and widowers, women seeking
new self-awareness, and middle aged couples dealing with both growing
children and aging parents.

Dpr. Herbert Gerjuoy has written about what he has nome to eal)

"situational grouping". He explains his rationale for such gatherings
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of individuals faeing like experience:-:

"A man required to adapt to a new 1ife situation loses some

of his basis for self-esteem. He begins to doub* his own

gbilities. If we bring him together with others who are

moving through the same experienee, people he ran identify

with and respert, we can strengthen him. The members of

the grouv ~ome to share, even if briefly, some sense of

identity. They see their problems more objertively; they

trade useful ideas and insights; most important, they

suggest future alternatives for one another."

The establishment of the bsse of overating of surh groups within
s rongregational setting is first of 211 a response to Rabbi Serhul-
weiss's observation, "To overcome the interpersonal irrelevance of
synagogue affilistion is a task prior to believing and ritusl behavior ."
Another Rabbi expressed it in the following words:

"Before men and women can gain inspiration and coursge from

the sanctuary for living, they must be able to give expression

to their innermost fears, anxieties, disappointments, and

misgivings of life."

The question which faces us is whether we are willing to esteb-
1ish within our congregational settings trustworthy enviromments in
whiech individuals ean meet with others "to pgive exnression to their
innermost fears, anxieties, disappointments, and misgivings of life."
The question strikes to the vary besis of synagopue lifel

A femily therspist, Dr. Barbara Krassner, who is a keep observer
of Jewish rongrepstional 1ife, has written the following regerding the
guestion of rongregational renewal snd relevance:@

"Neither haverot nor strobe lights nor upbeat liturgies nor

the challenge of bioethies nor the inelusion of women into

more aspents of religious participation nor greater synagogue

attendance nor fuller ritual observance in themselves begin

to address the failure of trust within Jewish rommunal life

whieh, in the first instance, 1 aseribe tc s breakdown of

trustworthiness in the femily."

Egrlier, the more totally family-oriented programs within eon-

gregations were outlined. Here we need to counter what Dy, Kragner
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deseribes as "the synagogue's inability to find ways to teach the con-
text and content of trust-building." Among the questions that are
jnvolved for the individual are "what in this world is worthy of trust
and to what am I entitled as a human being?"

The synagogue has not only the question of response to member-
ship to rontend with, but also a fundamental theologieral one - ~an we
rontinue to speak of the sanrtity of the individual without providing
an interpersonal san~tuary in whish to experience it!

Relsted to this last issue is also the ouestion of what Judaism
has to offer our rongregsnts. It is not enough for us merely to
house/sponsor and follow through with group setivities. Whet we need
to do is develop the relevant Judaic materials for use in these groups.

Through eombining group process with appropriate Jewish content
we can not only scknowledge the sanctity of the individual, but also
provide some specifier resoureres for their personal growth and grappling
with their situational existenece. It is this two-fold proecess that the
synagogue can contribute to its members.

It would be useful to present two examples of small grouos or
human growth groups. The first was an interversonal rommunieations
workshop given for women who were parents of students in the rongregs-
tional Religious Srhool. Held during the day, the workshop was time
limited to women. Essentially the discussions dealt with the r~onflint
these women felt between the needs of their femilies and their own
needs to grow as people.

The group attrarted some women who had previously been cuite
voeal in their eriticism of the sechool. As the rongregational school
and its group process trained direector provided a proper setting for

their needs, the eritieism changed to appreciation and cooperation.
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By acknowledging the validity of their needs for interpersonal rele-
vanece, the group gave these women a sense of belonging.

This group was interesting from snother standpoint. Three
women eventuslly decided to divoree their spouses. The congregntional-
sponsored group did not eause these divorees, but did allow the women
sanetuary to diseover their own unicueness. It berame erlear to them
through the group that they were not able to arhieve a res! sense of
kiddushin with their husbsnds, 8 res’ sense of interpersons! support
for earh other's ssnrtity. The other women in the group, however,
learned how to arrept responsibility for themselves and their own needs .
without blaming their husbands.

The experience was one of feeling related to by the rongregetion
through its Rabbi-Bdunsator. There was also a positive attitude rhange
in meny of the children of the se women to both the econgregation and
its educational process.

The other group that can be illustrative of the human growth
process is that of a group that used the Book of Genesis as its context.
Through the use of imagery, triasl identifiration, and other Gestalt
therapy teehnicues, the group members related to the rreation and Garden
of Eden asnrrounts.

One woman partir~ipent found it easy to spesk ss if she were the
water of ~reation, free flowing snd formless. Vhen ssked to imsgine
herself as an animal!, she saw herself as an eagl'e flying grarefully
through the sky. But when asked to r~hoose a name for herself, she
pirked Joshua. Over a period of weeks, this woman had rhanged her self-
image from formless water to a more definite, self-assured and strong
Joshua !

One of the rontributing factors in this proeess was the session

in whieh the group conducted sn experiment based on the verse, "and
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God saw that it was very good", s referenre to the rreetion of the
human being. Earh member of the group was the benefiriary of the other
members' giving them positive nomments about themselves. This tenrh-
nique, known as "Strength Bombardment", did mueh to build up the self-
esteem of the members, but also to teasech the meaning of being ereated
in the image of God.

Members of the first group received affirmation of their sanetity
as distinet human beings within & congregational setting. Members of
the second group received that plus the reinforrement of s Jewish tradi-
tion whieh could serve as s resource in their lives.

There is to a rertsin extent a econtinuum whiech is suggested here,
a sequencre from desling with personal identity issues within a Jewish
setting to dealing with identity with a Jewish mataphoriral ~ontext,
both as important asperts of an edurational proress. &As I have written
in another rontext, ours is the duasl task "of assisting the individual
Jew to develop a positive self-image of himself or herself as a member
of the Jewish people, snd thet of providing the individual with apenrifie
knowledge of his resources of our historieal exnerienre whirh he or she
might find useful tools toward further self-disecovery."

While there is a growing literature dealing with the dynamies
of small groups, 1 would like to share some of my own observations.

Ag a Rgbbiniesl student, 1 studied the relationship between human rela;
tions and Jewish worship, specifically, the question of how to estab-
1ish a community within the worship service. Now I see that efforts
must be made to rerreate ~ommunity within the congregation.

For several years I worked to rreste a sense of rommunity within
religious srhool rlasses. Tearhers were enrouraged to use the energies

of the rlass members to develop ronstru~rtive interartion, rather than
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to use more suthoritarisn methods. It has been suggested that sn ex-
perience is worth a thoussnd words. An experience in sommunity or
human reletions is worth msny lertures or sermons.

Our tradition suggests, "Who is truly wise - he who ean learn
from all other individuals". The group process, whether in s religious
sechool elass or adult human growth group, is an experience of this
Rabbinie adage. Through the faeilitating efforts of a group lesder,
each member becomes a tearher-lesrner.

This proress is exemplified by the experiencre used to tesech
"and God saw it was very good". By hsavine earh member of the grouv
rontribute positive feedbark to earh other, the individuals rereived
the benefit of many tearhers. A11 the pertiripsnts also learned the
value of ronstrurtive ~rommuniration, en exverience in relstional
ethirs.

The small group proress for me is a human relstions laborstory
in whirh I ask pertiripsnts to observe their own humen behsvior. They
sre ensoursged to experiment with new behevior patterns. The talkative
one is asked to try silence, and the silent one to attempt to partieri-
pate more. The group beromes a personification of the sanrtuary, »
safe place in which to explore the self, to experience the possibilities
rontained in being ereated in the Divine imsge.

My emphssis is not on therapy, but on humen growth. Thersvy is
a medinral soneept. An example: a woman in one group bercsme aware of
her ambivalent feelings about her seriously i11 husband. She disrovered
her need to talk sbout wheat the il1ness was doing to her, how she
suffered as well. By Tistening to her, and sharing with her their own

experienrces with i11 spouses or parents, the pgrouv members not only
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assured her that her resertions were healthy, but were sble to express
their own gusrded senrets.

Neither this women nor the group members were mentally ill, or
in need of therapy, but simply needed to talk sbout their experience
relating to chroniecally ill spouses or parents. How does one desl
with the resentment ecaused by having to worry snd rare about the other
no matter how much love there is. This is not s metter of theranoy,
but of accepting one's life situation.

It is cuite an exverienre to dismover that some of our resl
1ife issues are also those of others. While errh of us deal with 1ife
on our own, it is ~omforting to be sble to know that we are not al'one.
In one-to-one rounseling, surh sn insight must be tsken in feith., In
o group, ! often ask group members if "they ever felt that way!" No
matter what the subjent, there is usually ocuite a resvonse.

Hove you ever notired what happens when & young rhild falls
down? There is usually a pause, & pregnant moment during whish the
child guages parental reacrtion. If the parent sends messages of being
upset, the child starts to ery and seresm. If the parent responds
more calmly, the child reascts more calmly as well. The parallel is
- the question of therapy versus personal growth.

There is still by and large a eclimate of sierkness - of erying
and secreaming - in relation to the problems of life. Admission of
problems is tantamount to admitting the need for therapy. VWhat a
difference if we ~sn rreate a r~limate of human growth snd 1ife ss @
Tearning experienre,

A triel identifiration with the Tree of Knowledge yielded the
following reslization: Members of the group were able to ar~ept that

they have knowledge within them of both good and evil. Asreptanre of
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their own awareness, they ran begin to utilize their awareness to
nreate a better, fuller 1life for themselves.

Through such groups, members of our congregstions learn through
experience about the Jewish teschings about 1ife and the sanetity of
the individual. The synsgogue becomes s real resource in their lives
rather than the finanecial burden it appears to be for many.

In the next chapter, a program is outlined for the training
of individuals of congregational members to tske responsibility for
such groups and programs as outlined here. At this point, however,
it is suggested thet group leadera sre available within.the ~ommunity.
Meny groups offered within rongregations are now led by Jewish Family
Servire staff members, private prartitioners, or ~ollege instrunrtors.

Vhat follows are but examples of the types of group offerings
thet ~an be established within a rongregationsl setting. The details
are not spelled out here, only the coneceptual framework is put forth:

. Intergersonal Communications Wbrkshog

An exploration of how we rommunicate with earh other and the
significant individuals in our lives. Partieipants are en-
couraged to experience the interpersonal rommunieations proress
as it ocecurs within the group and to experiment with more son-
structive ways of communiecating with others.

2. Disrovering YQnr Own Uniqueness
Barh partiripant will be enrouraged to dissover his or her
own unicueness within the groun éetting. By exveriennring the
proress of learning responsibility for one's own 1ife, the
parti~ipants begin to shape their own lives.

3. B I n G

What does it mean to be human? What does it mean to be s
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member of s community? This is an experience in disrovering
for oneself the answer to these questions. Partisipants learn
first hand about being a member of a grouvo of interansting
individuals. The group is an enviromment in whish to explore
new ways of being.

L. Jewish Experiential Workshop
A geries of structured experiences intended to farilitate
exploration of Jewish identity. Partieipants are asked to
explore their own Jewish potentials and the bloecks that prevent
them from deriving more from their Jewishness.

5. Exploring Ourselves Through Genesis
The Biblinrnl text of the Book of Genesis is used ss a resourre
for self-disrovery. Imagination, role playing, and other
terhniocues are taught as ways of experien~ing the text and
being enriched by the seriptural tearhings.

6. 10 LelF:Bs - Le Chayj_m - A Life-Pla_ming_w_Qm

Living In the Future Effectively is the theme of this workshov
in whieh participants learn to take more responsibility for
their own lives. Through s series of structured questions and
experiences, each person examines what he or she really wants
out of life and ways of getting past the obstacles we may have
placed in our own paths.

7. Couples Communications Workshop
Ve are not always able to make ourselves heard by our spouses.
Through a series of experiments in rommunications, we learn how

to enrirh our marital relationship and its problem-solving

ability.
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8. The Sendwiched Generation
Being faced with growing shildren on the one hand and aging
parents on the other is not easy. Partiecipants are ensouraged
to explore their reactions to this "sandwieched" situation and
their options for coping with it.

9. Being a Single Parent Is An Opportunity
Single parents can become a support group for esch other without
replicating the "dating secene". Single parents share with eaeh
other their own learnings and insights and might plan rommunsl
antivities for themselves and their ~hildren. Divoreing or
separating parents sre enrmouraged to berome part of this group
to-gain from the sxperienre of thoss who have "been there'.

10. Becoming Jewish

The fartual knowledge required for Jewish naturalizstion is
rombined with an awareness of the emotional proress involved
in'aecreptansce of a new life identity. Partiecipants are en-
couraged to explore what they are experiencing as they contem-

plate converting to Judaism and giving up their previous

loyalties.
11 o W A E In C

This group is intended for those individusls who would like to
get more out of the Jewish worship exverience. Partiecipants
will explore the struecture of the servire and those issues,
such as belief, language and others, whirh blork our sbility
to feel part of the worshiping rommunity. The group will
evolve a Jewish worship format whirh is responsive to its own

needs and might invite others toc experienre it as well.
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12, Family Communications Workshop

An opportunity for seversl families to explore how they ~ommuni-

cate and how they might disrover new ways of being with earh

other. The emphasis will be on learning how to have fun

together!

These are but some of the possibilities that are suggested by
way of development of an adult Human Growth Group Program within a
congregational setting. The next chapter will discuss the establish-
ment of such & program and the training of individuels to tske respon-
sibility for its operation. VWhat wss presented here is the aonecepnt of

and some ideas pertaining to the synagogue as a human growth renter.
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OUTLINE

1l.. O9ne Epbbi's Apends

2. But First » Sermon - The Family Crueible

3. JYow the Theory - The Family As » Communiestions System
I

. The Bar/Bet Mitysveh As a Creative Resnmonse To s Frmily Crigis -
a progremmatie family preparstion for Bar/Bat Mitrvah

5. Making Jewish Femilies Possible - Beginning

o
.

Adult Humen Growth Groups and Proprsms
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to train ferilitators to essume resmonsibility for these progrems
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